
Assessing the Impact: Slavery and the Law 

A lesson plan for grade 8 
History (North Carolina) 
21st Century Interdisciplinary Theme:  Civic Literacy 
By: Denise C. Dooley of Albemarle Road Middle School 
 

This lesson utilizes documents from the North Carolina State Government Publications Collection. Ensuring Democracy 
through Digital Access, a NC LSTA- funded grant project.  

Learning Outcome 

Students will analyze websites/documents on anti-bellum society and write a paper that evaluates the impact of 
abolitionism activities on the laws of North Carolina as they applied to slaves and slavery. 

Type of Activity: Critical Thinking and Information Literacy (21st Century Skills) 

Materials/Resources Needed 

1. Law of North Carolina 1817 pgs. 24-25  
Penalty for murdering a slave. 
URL:  http://digital.ncdcr.gov/u?/p249901coll22,160808 
http://digital.ncdcr.gov/u?/p249901coll22,160809 

2. Laws of North Carolina 1824 pg. 70  
Establishing slave patrols. 
Requiring slaves to have a traveling pass 
URL:  http://digital.ncdcr.gov/u?/p249901coll22,161667 

3. Laws of North Carolina 1825 pg. 19  
Penalty for stealing/illegally transporting slaves. 
URL:  http://digital.ncdcr.gov/u?/p249901coll22,161385 

4. Laws of North Carolina 1826 pgs. 13-14  
Laws regulating trading with slaves. 
URL:  http://digital.ncdcr.gov/u?/p249901coll22,161272 
http://digital.ncdcr.gov/u?/p249901coll22,161273 

5. Laws of North Carolina 1850-51 pg. 81  
Law granting permission to recapture “escaped” slaves. 
URL:  http://digital.ncdcr.gov/u?/p249901coll22,167173 

6. Laws of North Carolina 1854-55 pg. 363  
Laws regulation slave congregation/gathering in public places. 
URL: http://digital.ncdcr.gov/u?/p249901coll22,174161 

7. Executive Documents Printed for the North Carolina General Assembly 1850-1851 pgs. 40 and 88 
Excective document addressing laws passed by Congress that they deemed “against slavery” 
http://digital.ncdcr.gov/u?/p249901coll22,84102, http://digital.ncdcr.gov/u?/p249901coll22,84150 

8. Power Point “Abolitionism and Sectionalism” 
9. Access to library, digital library, internet (please see notes for alternative delivery of lesson) 
10. Notebook/Pencil 
11. Guided Question Sheet 
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Activity Sequence 

To the teacher- critical thinking and information literacy learning are both an individual and a collaborative learning 
experience designed to reinforce the kinds of literacy skills students should be able to demonstrate in the 21st Century 
workplace.  

This lesson can be done as a Social Studies lesson or in tandem with a Language Arts teacher for the writing piece.  In 
addition this lesson can be done using computer access or using print documents for those without computer access. 

Step One (Day 1)- Explore the time period 

Higher Level Students 

A. Underground Railroad Timeline: http://www.fergusbordewich.com/FBtimelinepage.shtml 
B. Underground Railroad History: http://www.newworldencyclopedia.org/entry/Underground_railroad 
C. The Story of John Brown:  http://www.pbs.org/wgbh/aia/part4/4p1550.html 
D. Nat Turner: http://historymatters.gmu.edu/d/6811 
E. Abolitionist Movement Timeline:  http://www.digitalhistory.uh.edu/daybyday/daybyday.cfm?db=abolition 
F. Abolitionist Movement Timeline:  

http://www.gilderlehrman.org/historynow/09_2005/pdf/Abolition_Timeline.pdf 
 

G. Abolitionist Movement Timeline: 
http://www.gilderlehrman.org/historynow/09_2005/pdf/Abolition_Timeline.pdf 

On Level or English Language Learners 

A. Use power point and guided notes as information gathering lesson. 

Lesson Option 

A. Use the power guide with the web pages for students that need more directions but do not need the power 
point. 

Step Two (Day Two)- Visit the Laws of North Carolina 

Group Activity-Students can be grouped by teacher discretion for law analysis.  (Find your partner, think pair share, 
reader recorder reporter) 

Whole Class-Students can be given a law then share their response with the class.   

Describe each law and assess it’s impact on slaves/slavery, trace the law back to an abolitionist act or movement from 
the previous day. 

A. Law of North Carolina 1817 pgs. 24-25 URL:   
a. http://digital.ncdcr.gov/u?/p249901coll22,160808 
b. http://digital.ncdcr.gov/u?/p249901coll22,160809 

B. Laws of North Carolina 1824 pg. 70 URL:  
a.  http://digital.ncdcr.gov/u?/p249901coll22,161667 

C. Laws of North Carolina 1825 pg. 19 URL:  
a.  http://digital.ncdcr.gov/u?/p249901coll22,161385 
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D. Laws of North Carolina 1826 pgs. 13-14 URL:  
a.  http://digital.ncdcr.gov/u?/p249901coll22,161272 
b. http://digital.ncdcr.gov/u?/p249901coll22,161273 

E. Laws of North Carolina 1850-51 pg. 81 URL:  
a.  http://digital.ncdcr.gov/u?/p249901coll22,167173 

F. Laws of North Carolina 1854-55 pg. 363 URL:  
a. http://digital.ncdcr.gov/u?/p249901coll22,174161 

G. Executive Documents Printed for the North Carolina General Assembly 1850-1851 pgs. 40 and 88 
a. http://digital.ncdcr.gov/u?/p249901coll22,84102, http://digital.ncdcr.gov/u?/p249901coll22,84150 

 

Step Three- Digest the laws and write a thesis statement and create an outline 

A. Prompt-Describe the political climate of the Anti-Bellum United States and assess the impact of the political 
climate as it applies to laws addressing slaves/slavery in North Carolina. 

B. Discuss the prompt as a whole class, have the students brain storm connections between the abolitionists 
movements and the laws in North Carolina.  

C. This is the time to ensure students are moving in the right direction and option for reteaching or redirection. 

Step Four-Write a rough draft of your paper. 

Step Five- Construct final draft of paper. 

Assessment 

See Assessment Rubric.  

North Carolina Essential Standards 

8.H.1.2 Summarize the literal meaning of historical documents in order to establish context. 
 
8.H.1.3 Use primary and secondary sources to interpret various historical perspectives. 
 
8.C&G.1.4 Analyze access to democratic rights and freedoms among various groups in North Carolina and the  
United States (e.g. enslaved people, women, wage earners, landless farmers, American Indians, African Americans and 
other ethnic group). 
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Power Point Guide                                               Name______________________________________ 

Use the power point on Abolitionism and Sectionalism to complete the questions below.   

1. Define abolitionist/abolitionism. 

 

2. In what ways did abolitionist advocate their cause? 

 

3. When did the movement gain momentum?  _________________ 

 

4. Who was Frederick Douglas and for what was he known? 

 

5. What was the purpose of Walker’s Appeal and when was it published? 

 

6. How did the south react to Walker’s Appeal? 

 

7. How do you think slave owners reacted to Nat Turner’s Rebellion? What about abolitionist? 

 

8. What role did Harriet Tubman play as an abolitionist (hint: vocabulary)? 

 

9. Describe the Underground Railroad? 

 

10. Why was their controversy as to whether slavery would be allowed in new territories? 

 

11. How did Harriet Beecher Stowe’s “Uncle Tom’s Cabin” impact society? 



 

12. Describe John Brown’s goals.  How were they similar/different from those of Nat Turner? 

 

13. What is sectionalism? 

 

14. What type of laws would North Carolina pass to protect the institution of slavery? 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 



 
 

The following rubric describes levels of competence in completing an essay on a history exam or homework assignment 
other than a research paper.   

Levels correspond roughly to letter grades (4 = A, 1 = F), although criteria will vary somewhat depending upon the nature 
and level of the class.  

Level Criteria 

4 • Well-developed thesis directly addressing the topic. 
• Persuasive analysis of the topic, addressing all parts of the topic; analysis demonstrates thorough 

understanding of all sides of a question (as appropriate). 
• Outstanding grasp of general historical issues raised by topic. 
• Numerous specific examples demonstrate detailed knowledge of relevant history. 
• Extremely well organized, with a clear introduction, argument, and conclusion. 
• Well written in appropriate standard English; few grammatical errors or colloquialisms. 

3 • Clear thesis addressing the topic. 
• Good analysis of the topic, addressing most parts of the topic; analysis demonstrates understanding 

of all sides of a question (as appropriate), though may be unevenly developed. 
• Good grasp of general historical issues raised by topic. 
• Several specific examples demonstrate good knowledge of relevant history. 
• Well organized, with an introduction, argument, and conclusion. 
• Clearly written in appropriate standard English; some grammatical errors or colloquialisms. 

2 • Thesis indicates some aspect of the topic; more a restatement of than a point about the topic. 
• Analysis of the topic, addressing most parts of the topic; analysis adequate but unevenly developed. 
• Some grasp of general historical issues raised by topic, though some significant issues may be 

omitted. 
• Some specific examples demonstrate knowledge of relevant history; some clearly relevant examples 

omitted. 
• Contains at least two of the following: introduction, argument, and conclusion; organization may be 

somewhat unclear. 
• Understandable, but contains several grammatical errors or colloquialisms. 

1 • No discernible thesis and/or serious misunderstanding of the topic. 
• Descriptive rather than analytical; marginally related to the topic; significant logical gaps. 
• Little grasp of general historical issues raised by topic. 
• Few and/or erroneous specific examples demonstrate little knowledge of relevant history. 
• Poorly organized: no clear introduction, argument, or conclusion. 
• Pattern of grammatical errors and/or inappropriate colloquialisms. 

  


