
 

 

The Creation and Loss of Civil Rights for African-Americans from 1870-1900: Practice DBQ work 

A lesson plan for grade 11 
Advanced Placement United States History 
21st Century Interdisciplinary Theme: Civic Literacy 
By: Christy Cutts of East Chapel Hill High 
 

This lesson utilizes documents from the North Carolina State Government Publications Collection. 
Ensuring Democracy through Digital Access, a NC LSTA- funded grant project.  

Learning Outcome 

The learner will develop analytical and synthesis skills in preparation for the Advanced 
Placement Document Based Question by analyzing documents and will improve his thesis skills 
through practice.  

Type of Activity:  In partners the learners will analyze historical documents from 1870-1900 in response 
to a practice Document Based Question prompt.   

Materials/Resources Needed 

Resources for Documents:  

For DBQ directions:  http://apcentral.collegeboard.com/apc/public/courses/teachers_corner/3501.html 

Document 1:  United States Constitution, Amendment XV 

Document 2:  Public Laws and Resolutions of the State of North Carolina passed by General Assembly at 
its session of…[1899]. Pg. 411-412 http://digital.ncdcr.gov/u?/p249901coll22,229593 

• Chapter 218, An Act to Amend the Constitution of North Carolina 

Document 3:  Public Documents of the State of North Carolina [1901v.1]. Pg. 33-34 
http://digital.ncdcr.gov/u?/p249901coll22,124690  

• Inaugural Address of Hon. Charles B Aycock, Governor of North Carolina 

Document 4:  UNITED STATES V. REESE, 92 U. S. 214 (1875)  
http://supreme.justia.com/us/92/214/case.html 

Document 5:  The Civil Rights Act of 1866 

http://www.pbs.org/wgbh/amex/reconstruction/activism/ps_1866.html  

Document 6:  Excerpts from Sumner and Hill debate on an amendment to the Civil Rights Act of 1866 

http://memory.loc.gov/learn/////features/timeline/civilwar/recontwo/sumner.html  



 

 

Materials needed: 

Individual copies of the documents and guided worksheet (see Appendix A and B) 

Activity Sequence 

Time:  1 50 minute Class period 

Steps:  1)  Introduction: Remind the learners of the guidelines of a Document Based Question 
(DBQ) and of the appropriate means to analyze historical documents (this is assuming that this is 
not the first time your class has worked on DBQs). 

 2)   Directions: Pass out the Documents page and the guided worksheet.  Go over the 
prompt and the worksheet for complete understanding. 

 3)  Organize the students into pairs and let them work on the documents. 

 4)  Circulate throughout helping to guide and prompt students. Students may need help 
with Document 4 the most.  

 5)  Closure: Go over the documents either at the end of the period or the next day (this 
will depend on the strength and speed of your students). 

Assessment  

Each learner should write a finalized thesis and a body paragraph incorporating at least three of 
the documents and outside information to be turned in the next day, or two days from this 
lesson. 

Author’s Notes 

Many students find it helpful to write all over their copy of the documents while analyzing, so 
you may want to encourage or require that they do this.  

This is not a complete DBQ and is intended for practice, so the students will not be able to write 
a complete essay. 

For an extension ask the students to list types of documents or information they think should be 
included to give them a more comprehensive list of documents. 

This could be adopted to fit an Honors US History class in order to work on analysis of primary 
source documents. 

 



 

 

North Carolina Essential Standards 

AP US History: Competency Goal 6: Crisis, Civil War, and Reconstruction (1848-1877) The learner 
will analyze the issues that led to the Civil War, the effects of the war, and the impact of 
Reconstruction on the nation. 

USH.H.5 Understand how tensions between freedom, equality and power have shaped the 
political, economic and social development of the United States 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 



 

 

Appendix A 

 

Practice DBQ Work 

Directions: The following question requires you to construct a coherent essay that integrates your 
interpretation of Documents 1-5 and your knowledge of the period referred to in the question. High 
scores will be earned only by essays that both cite key pieces of evidence from the documents and draw 
on outside knowledge of the period. 
 

Question:  Analyze the role the Federal and State governments played in encouraging or discouraging 
the newly established civil rights of African-Americans from 1864-1900. 

 

Document 1 

15th Amendment to the United States Constitution, ratified 1870. 

Section 1. The right of citizens of the United States to vote shall not be denied or abridged by the United 
States or by any State on account of race, color, or previous condition of servitude.  

Section 2. The Congress shall have power to enforce this article by appropriate legislation. 

Document 2 

Chapter 218, An Act to Amend the Constitution of North Carolina, passed by the General Assembly, 1899. 

(Sec. 4.) Every person presenting himself for registration shall be able to read and write any section of 
the constitution in the English language, and before he shall be entitled to vote he shall have paid on or 
before the first day of March of the year in which he proposes to vote his poll tax as prescribed by law 
for the previous year. 
. 
(Sec. 5.) No male person who was on January one, eighteen hundred and sixty seven, or at any time 
prior thereto entitled to vote under the laws of any state in the United States wherein he 
then resided, and no lineal descendant of any such person, shall be denied the right to register and vote 
at any election in this state by reason of his failure to possess the educational qualification prescribed in 
section four of this article: Provided, he shall have registered in accordance with the terms of this 
section' prior to December one, nineteen hundred and eight. 
 

 

 

 



 

 

Document 3 

Inaugural Address of Charles B. Aycock, Governor of North Carolina, 1901 

“This amendment to our constitution eliminates no capable negro.  Indeed, it sets free those negreos 
who, believing in certain principles of government, have been restrained by loyalty to the mass by voting 
their convictions. ..There is, therefore, in our amendment no taint of that inequality provided against in 
the 15th amendment to the Constitution of the United States ; and in order that the question might not 
even be suggested, and realizing the importance of educating the white and black alike, our amendment 
requires every boy, of whatever color, now thirteen years of age, to learn to read and write under 
penalty of losing his vote.” 
 
 
Document 4 
 
Majority Opinion of the United States Supreme Court in case U.S. vs. Reese, written by Chief Justice 
Waite, 1876. 
 
The Fifteenth Amendment does not confer the right of suffrage upon anyone. It prevents the states, or 
the United States, however, from giving preference, in this particular, to one citizen of the United States 
over another on account of race, color, or previous condition of servitude. Before its adoption, this could 
be done. It was as much within the power of a state to exclude citizens of the United States from voting 
on account of race &c., as it was on account of age, property or education. Now it is not. If citizens of 
one race having certain qualifications are permitted by law to vote, those of another having the same 
qualifications must be. Previous to this amendment, there was no constitutional guaranty against this 
discrimination; now there is. 
 
 
Document 5 
 
Civil Rights Act of 1866, passed by Congress and vetoed by President Andrew Johnson.  Congress over-
rode his veto.   
 
Be it enacted by the Senate and House of Representatives of the United States of America in Congress 
assembled, That all persons born in the United States and not subject to any foreign power, excluding 
Indians not taxed, are hereby declared to be citizens of the United States; and such citizens, of every 
race and color, without regard to any previous condition of slavery or involuntary servitude, except as a 
punishment for crime whereof the party shall have been duly convicted, shall have the same right, in 
every State and Territory in the United States, to make and enforce contracts, to sue, be parties, and 
give evidence, to inherit, purchase, lease, sell, hold, and convey real and personal property, and to full 
and equal benefit of all laws and proceedings for the security of person and property, as is enjoyed by 
white citizens, and shall be subject to like punishment, pains, and penalties, and to none other, any law, 
statute, ordinance, regulation, or custom, to the contrary notwithstanding. 
 
 
 
 
 



 

 

Document 6 
 
Comments made by Senator Charles Sumner, of Massachusetts, in a debate over an amendment to the 
Civil Rights Act of 1866 to address inequalities in transportation, accommodation, 1870. 
 
 Mr. President, we have a vindication on this floor of inequality as a principle and as a political rule. . . . 
The Senator mistakes a substitute for equality. Equality is where all are alike. A substitute can never take 
the place of equality. It is impossible; it is absurd. I must remind the Senator that it is very unjust; it is 
terribly unjust. We have received in this Chamber a colored Senator from Mississippi; but according to 
the rule of the Senator from Georgia we should have put him apart by himself; he should not have sat 
with his brother Senators. Do I understand the Senator as favoring such a rule? 
 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 



 

 

Appendix B 

 

Guided Worksheet for Analysis of Practice DBQ 
 
In order to aid in your analysis of the documents complete the following guide as an individual through 
collaboration with your group. 
 

1)  For each document:  circle the date (if given) 
          Highlight the source of the document 

             Give each document the appropriate title based upon author/source 
 

2)  For each document:  Circle the key words that seem the most important to the document 
 

3) For each document:  Write a 1-2 sentence summary of the main point of the documents 
 

4)  Make a list of key events/terms/people that you can use as outside information to support 
your thesis and these documents.  Make note of which document(s) can be used with your 
outside information.  

 
5) Create a rough draft of a thesis for this prompt. 

 
6) In class or Homework:  Create a thesis and write the body paragraph pertaining to these 

documents which will support your thesis.   
 

 

 

 

 

 

 

 

 

 

 

 


